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Quality in TEL

 We know students are seeking consistency within their courses/units 

in the online learning environment 

 Institutions also want a level of consistency for the learning outcomes 

between f2f and online courses

 This means institutions need to have frameworks and quality 

processes in place to ensure both course quality and process quality

 Over the last few year as more institutions have turned to online a 

focus on the quality of these offerings at the course/unit quality

 But It takes a village to raise a child



Meta

Meso

Micro







Monitoring, review and improvement processes can and should encompass 

review against comparators, both internal to the provider and external.

A number of approaches and techniques can be used for external 

referencing, such as benchmarking, peer review and moderation. 

Benchmarking is perhaps the most elaborate form of external referencing 

and typically consists of focused improvement through relationships with a 

benchmarking partner or partners, but can also include comparing course 

design against publicly-available information and market intelligence. Further 

detail on benchmarking practice is given in the Appendices A and B below.



A few ways to do this at the institution 
level

 ACODE Benchmarks

 E-Learning Maturity Model

 OLC Quality Score Card 

and Toolkit

 The European eExcellence





The 8 Benchmarks for TEL

1. Institution-wide policy and governance for technology enhanced learning;

2. Planning for institution-wide quality improvement of technology enhanced 

learning;

3. Information technology systems, services and support for technology 

enhanced learning;

4. The application of technology enhanced learning services;

5. Staff professional development for the effective use of technology 

enhanced learning;

6. Staff support for the use of technology enhanced learning;

7. Student training for the effective use of technology enhanced learning;

8. Student support for the use of technology enhanced learning.



For example: We start with the internal discussion



Staff professional development for the effective use of technology enhanced 
learning;



Example





Example:
Institutional 
Profile



Example:
Technology 
Snapshot









Macquarie University 2014

After you self-assess internally then 

you then can share with others

24 Institutions from 5 countries



University of Canberra 29-30 June 2016

27 Institutions from 5 countries



It’s about the conversation



This June

http://www.open.ac.uk/acode-uk/



ACODE-UK 

TEL Benchmarking 

Summit

June 2017





Griffith University 2018

24 Australasian Institutions



Institution BM 1 BM 2 BM 3 BM 4 BM 5 BM 6 BM 7 BM 8
Asia Pacific International College 1 1
Auckland University of Technology 1 1
Australian Catholic University 2 1 2 1 2 1 2
ACER Institute 3 3
Australian National University 2 3 2 3 3 3
Central Queensland University 3 3
Charles Stuart University 3 3 2 2 2
Christchurch Polytechnic 1 1
Curtin University 3 1 3 3 1 3
Edith Cowen University 2 3 2 3 2 2 2 2 2 2
Federation University 1 1 2 1 2 2 1 2
Flinders University 1 1
Griffith University 3 3
La Trobe University 2 2 2
Lincoln University 2 3 1 2 3 2 1 2
Macquarie University 2 3 1 2 3 1 2 3
Monash College 2 3 2 3 2 3 2 3 2 3 2 3 3 3
Murdoch University 3 3 3
Queensland University of Technology 1 1
RMIT University 3 3 3 3 2 3 2 3 3 2 3
Swinburne University 3 2 3 2 3
The Open University 1 1 1 2 1 2
University of Adelaide 3 3 3
University of Auckland 2 3 1 2 3 2 3
University of Canberra 1 2 2 1 2 2
University of Melbourne 3 2 3 2 3
University of New England 1 2 3 2 3 1 2 3 2 3 1 3 1 3
University of Notre Dame 2 2
University of Otago 1 2 1 2 1 2 1 2 1 2 2 3 2 2 3
University of Queensland 3 3
University of South Africa 1 2 1 2 1 2
University of Southern Queensland 2 2 3 2 2 1 2 3 1 2 1 1 3
University of Sydney 3 3
University of Tasmania 2 3 3 2 3 3 3 3 3 2
University of Technology, Sydney 1 1 2 2
University of the South Pacific 3 3 1 1 2 2
University of the Sunshine Coast 2 2 2
University of Western Australia 1 1
University of Wollongong 1 1 1 1
Victoria University 1 2 2 2 1
Victoria University of Wellington 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 1 2 3
Western Sydney University 1 2 1 2 1 2
2014 11 8 8 10 12 9 5 6
2016 12 11 14 16 19 13 6 8
2018 15 14 10 9 15 12 5 6
Total 38 33 32 35 46 34 16 20

2014-2018

participation year: 
1 = 2014; 
2 = 2016; 
3 = 2018.



Q13 There is sufficient scope within the current suite of performance 
indicators in the benchmarks to cover the TEL scenarios at my 
institution

97.5% agreed, an increase from 2016 (91.5%) and 2014 (91%)



Q25 The ACODE Benchmarks made me think twice about 
what we as an institution are doing in relation to TEL

The benchmarks are designed to help institutions critically self-assess 
their capacity in TEL and this response clearly demonstrates that this is 
precisely what they are doing, with 92.5% agreeing.



Q30 This benchmarking self-assessment activity has provided an opportunity 
to stimulate a more in-depth discussion about TEL at institution

90.0% agree that this has provided opportunity for more in-
depth discussion within their institutions



e-Learning Maturity Model (eMM)

 A capability assessment done in collaboration with the researcher

 9 Australian and 7 NZ Uni’s 

 A quality improvement framework that can be used for benchmarking

 Institutions are provided detailed info on their e-learning capability

 Good practice examples are identified 

 Opportunities for improvement are identified

 Not a ranking mechanism as assessments are kept confidential



E-Learning Maturity Model
http://www.emm.nz/

Learning: Processes that directly impact on pedagogical aspects of e-learning

L1. Learning objectives guide the design and implementation of courses

L2. Students are provided with mechanisms for interaction with teaching staf f and other students

L3. Students are provided with e-learning skill development

L4. Students are provided with expected staff response times to student communications

L5. Students receive feedback on their performance within courses

L6. Students are provided with support in developing research and information literacy skills

L7. Learning designs and activities actively engage students

L8. Assessment is designed to progressively build student competence

L9. Student work is subject to specifie

d

 time t abl es and deadl ines

L10. Courses are designed to support diverse learning styles and learner capabilities

Development: Processes surrounding the creation and maintenance of e-learning resources

D1. Teaching staff are provided with design and development support when engaging in e-learning

D2. Course development, design and delivery are guided by e-learning procedures and standards

D3. An explicit plan links e-learning technology, pedagogy and content used in courses

D4. Courses are designed to support disabled students

D5. All elements of the physical e-learning infrastructure are reliable, robust and suffic

i

ent

D6. All elements of the physical e-learning infrastructure are integrated using defin

e

d st andar ds

D7. E-learning resources are designed and managed to maximise reuse

Support: Processes surrounding the support and operational management of e-learning

S1. Students are provided with technical assistance when engaging in e-learning

S2. Students are provided with library facilities when engaging in e-learning

S3. Student enquiries, questions and complaints are collected and managed formally

S4. Students are provided with personal and learning support services when engaging in e-learning

S5. Teaching staff are provided with e-learning pedagogical support and professional development

S6. Teaching staff are provided with technical support in using digital information created by students

Evaluation: Processes surrounding the evaluation and quality control of e-learning through its entire 

lifecycle

E1. Students are able to provide regular feedback on the quality and ef fectiveness of their e-learning experience

E2. Teaching staff are able to provide regular feedback on quality and effectiveness of their e-learning experience

E3. Regular reviews of the e-learning aspects of courses are conducted

Organisation: Processes associated with institutional planning and management

O1. Formal criteria guide the allocation of resources for e-learning design, development and delivery

O2. Institutional learning and teaching policy and strategy explicitly address e-learning

O3. E-learning technology decisions are guided by an explicit plan

O4. Digital information use is guided by an institutional information integrity plan

O5. E-learning initiatives are guided by explicit development plans

O6. Students are provided with information on e-learning technologies prior to starting courses

O7. Students are provided with information on e-learning pedagogies prior to starting courses

O8. Students are provided with administration information prior to starting courses

O9. E-learning initiatives are guided by institutional strategies and operational plans

eMM Version 2.3 Processes

Marshall, S 2006a, Zealand Tertiary Institution E-Learning Capability: Informing and Guiding E-Learning Architectural Change and Development, 

Report to the New Zealand Ministry of Education. 1 18pp. Retrieved September 19, 2006, from http://www .utdc.vuw.ac.nz/research/emm/.

Capacidad

Entrega

Planificación

Enmarcado

Mejoramiento

Supervisión



eMM Assessments – Australian and NZ Universities

9 Australian and 7 NZ Uni’s 
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Unchanged

Improved one rank

Improved two or more ranks

Decreased one rank

Decreased two or more ranks
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S2.

L1. Learning objectives guide the design and implementation of courses

L3. Students are provided with e-learning skill development

L2. Students are provided with mechanisms for interaction with teaching staff and other students

L4.

L5.

L6.

L7.

L8.

L9.

L10.

D1.

D2.

Development: Processes surrounding the creation and maintenance of e-learning resources

Students are provided with expected staff response times to student communications

Students receive feedback on their performance within courses

Students are provided with support in developing research and information literacy skills

Learning designs and activities actively engage students

Assessment is designed to progressively build student competence

Student work is subject to specified timetables and deadlines

Courses are designed to support diverse learning styles and learner capabilities

Teaching staff are provided with design and development support when engaging in e-learning

Course development, design and delivery are guided by e-learning procedures and standards

D3.

D4.

D5.

An explicit plan links e-learning technology, pedagogy and content used in courses

Courses are designed to support disabled students

All elements of the physical e-learning infrastructure are reliable, robust and sufficient

D6.

S1.

All elements of the physical e-learning infrastructure are integrated using defined standards

Students are provided with technical assistance when engaging in e-learning

D7.

S3.

S4.

S5.

Students are provided with library facilities when engaging in e-learning
Student enquiries, questions and complaints are collected and managed formally

Students are provided with personal and learning support services when engaging in e-learning

Teaching staff are provided with e-learning pedagogical support and professional development

S6. Teaching staff are provided with technical support in using digital information created by students

E1.

E2.

O1.

O2.

O3.

O4.

O5.

O6.

Students are able to provide regular feedback on the quality and effectiveness of their e-learning experience

Teaching staff are able to provide regular feedback on quality and effectiveness of their e-learning experience

Formal criteria guide the allocation of resources for e-learning design, development and delivery

Institutional learning and teaching policy and strategy explicitly address e-learning

E-learning technology decisions are guided by an explicit plan

Digital information use is guided by an institutional information integrity plan

E-learning initiatives are guided by explicit development plans

Students are provided with information on e-learning technologies prior to starting courses

E3. Regular reviews of the e-learning aspects of courses are conducted

O7.

O8.

Students are provided with information on e-learning pedagogies prior to starting courses

Students are provided with administration information prior to starting courses

O9. E-learning initiatives are guided by institutional strategies and operational plans

E-learning resources are designed and managed to maximise reuse

Evaluation: Processes surrounding the evaluation and quality control of e-learning through its entire lifecycle

Organisation: Processes associated with institutional planning and management

Support: Processes surrounding the support and management of e-learning

Development: Processes surrounding the creation and maintenance of e-learning resources

Learning: Processes that directly impact on pedagogical aspects of e-learning

Not practised/not adequate

Partially adequate

Largely adequate

Fully adequate

Not assessed

Marshall, S. (2012). E-learning and higher education: Understanding and supporting 
organisational change in New Zealand http://akoaotearoa.ac.nz/node/3991

http://akoaotearoa.ac.nz/node/3991




JCU Baseline Standards
SDE elements Focus on Student digital experience @ JCU QA

Subject orientation

Students will access the subject outline and introductory recording to orientate 

themselves to the subject and to view subject details during the week prior to the 

study period commencing.

⎕ Subject Outline

⎕ Welcome video

Learning design

Students will engage with learning materials that are accessible and inclusive, 

comply with legislative requirements and purposefully designed to meet learning 

outcomes.

⎕ Ally report

⎕ Subject Outline

⎕ Readings (copyright)

Media content
Students will engage with media content to support their learning – recordings 

and/or interactive media.

⎕ BB Subject report

⎕ BB System report 

Assessment
Students will access GradeCentre to view assessment results, and where 

appropriate use online submission and receive feedback electronically.  
⎕ BB Subject report

Communications

Students will engage respectfully in essential subject communication through the 

subject site including announcements, subject surveys, assessment information, 

and where appropriate to subject modes, staff-student and peer-peer interactions.

⎕ BB Subject report

⎕ BB System report 

Support

Students can access through the subject site support for academic learning, 

technologies and wellbeing via links to appropriate services and materials, and 

where appropriate subject-specific resources.

⎕ SiteImporve



 Foundational

 Each course will have an online presence in Ultra which includes these elements.

 Insures a level for transformation that is attainable in all courses during the three 

Design Waves

 Enhanced

 Courses with high impact (first year, large size) include additional elements to 

provide students with enhanced engagement and learning online learning 

experiences.

 Optimised

 Students in fully-online courses or those taught in dual mode benefit from 

optimised digital environments and learning experiences

Three Levels of Design Standards





At the course level we are replete with 
tools

 OLC quality score card and toolkit

 Quality Matters (QM)

 ACODE Threshold Standards for Online Learning Environments

 eLearning Guidelines (New Zealand)

 JISC - eLearning Quality Standards

 European set associated with eExcellence

 E-learning Quality Model (ELQ) out of Sweden 

 ASCILITE TELAS

 CoL











A Companion
Point in time Across time



13 Institutions involved Institutions Piloting the ACODE TEL 
Framework - 2019

• Griffith University (GU)
• University of Auckland (UoA)
• RMIT
• University of Canberra (UC)
• Australia National University (ANU)
• University of the South Pacific (USP) -

to be confirmed
• Monash College - to be confirmed





Alignment of L&T Domains

Aligned to the 8 domains in the framework :

1. Partnership-Based Learning Relationships

2. Educators as designers and leaders of learning

3. Engaging Pedagogies

4. Scholarly and Inspired Curriculum

5. Locally and Globally Connected Ecosystems

6. Learner-Enabling Design

7. Digitally-Enabled Environments

8. Data-Informed Learning



Level Standards Design idea

FS
2.1

Students are aware of the role of each 
member (i.e., teaching team and 
students) of course learning community.

Included in the introduction of the teaching 
team (e.g., Meet the team section) within the 
“Welcome to Course” Folder.  Each member 
introduces themselves to the community.

2. Educators as Designers and Leaders of Learning
We enact a flexible range of educator roles that facilitate our students’ learning and success.

Level Standards Design idea

FS
3.1

Students will experience the application 
of one, or more of Contemporary 
Pedagogies (Collaboration, Active 
Learning, Authentic Learning and/or 
Assessment) in the course.

Collaboration - e.g., group tasks  
Active Learning – e.g., peer-to-peer discussion 
Authentic learning – use of discipline specific 
current event examples 

3. Engaging pedagogies
We foster active, authentic and collaborative approaches to learning to build our students’ 
professional capability and confidence and cultivate the types of agile learning, inquiry and 
adaptation our graduates will undertake in the workplace.



“...a truly practical standard is one that will be used because it is simple 

enough to follow and flexible enough to allow for creativity ... a tool that allows 

you to do more, rather than a grim necessity to which you must adhere.” 

(Welsch 2002)




